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 There have been many studies identified several variables 

associated with FLA. The present research aims exploring the 

correlation between students’ Motivation and their Foreign 

Language Anxiety among EFL learners. The subjects were 34 

students of Eight grade students SMPN 3 Cikulur 2022/2023. The 

instruments used to collect the data were the following first 

Foreign Language, FLCAS (Foreign Language Anxiety Scale) 

by Horwitz and Cope, 1986. Second Standard Determination 

Theory (SDT) by Noels, 2000. For measuring which aimed to 

investigate students’ motivation was used to rate their motivation 

to learn. Through the results that found there is a low negative 

correlation between students’ motivation and their foreign 

language anxiety. From that higher students’ motivation, the 

lower the foreign language anxiety, likewise conversely the 

lower motivation the higher foreign language anxiety. 
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1. INTRODUCTION 

English has become a foreign language that is often studied because English is associated with the 

word opportunity and a higher quality of life (Pledger et al., 2020) (Pledger et al., 2020). English is not simply 

memorized; it is a skill that is developed over time. English becomes complicated because there are exceptions 

to the rules. Pronunciation, idioms, spelling, and even slang language make learning English more difficult. 

English is held to such high standard; students are hesitant to use it unless they are already proficient. 

Even though the intensity with which foreign language learners feel varies from student to student, one thing 

that cannot be denied is the role that anxiety plays in the process (Constrained et al., 2019). and anxiety is one 

of the affective factors that significantly affects learning a foreign language, it has been a major subject of study 

on foreign languages (Dewaele et al., 2015). Including students who learn English as a Foreign Language 

experience anxiety.  

If EFL students did not understand a particular English lesson, they would rarely ask 

questions. This is because they are afraid of receiving comments or feedback from their teachers. Classmates' 

attitudes in class also influence them. When they ask questions, their friends usually laugh at them (Abrar et 

al., 2018). This is due to the fact that the language classroom appears to be conducive to language anxiety 

because students may be placed in situations where they are required to produce work in a language they have 

not yet mastered, speak aloud in that language, and face criticism from their teachers or peers (Zong et al., 

2019). 

In addition to anxiety, motivation also plays an important role in language learning process. motivation 

has an important role for the learning process including learning a foreign language. Motivation is the most 

important factor influencing foreign language learning because it mediates attitudes toward the target language 

and outcomes in the learning process (Mantiri, 2015). In other research (Stavrulaki et al., 2021) conduct  
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academic success and motivation have a moderately positive connection, and additionally motivation was a 

strong indicator for students' grades. That's what the problem is researchers, so researcher want to know more 

about the correlation of learning motivation and foreign language anxiety. According to Almurshed on his 

research conducted this demonstrates that a high level of motivation to learn English does not prevent a 

significant level of anxiety from arising. That is, motivation can help anxious learners overcome their fear of 

learning English by controlling their anxiety (Almurshed & Aljuaythin, 2019).  

On other research through cognitive flexibility, foreign language learning motivation predicts foreign 

language anxiety negatively. Preparatory students who are highly motivated to learn a foreign language also 

have high cognitive flexibility, which reduces their foreign language anxiety (Cetlin & Bolukbasi Macit, 2022). 

Additionally, motivation and anxiety showed a moderately negative link, with high motivation being correlated 

with reduced anxiety (Basco & Han, 2016). The current study aims at exploring the correlation between 

students’ motivation and their foreign language anxiety. 

 

2. METHOD 

This is quantitative research. This study aims to determine the correlation between 

(learning motivation) with (foreign language anxiety). Connection between these two variables will later be 

expressed by magnitude correlation coefficient and statistical significance. The existence of a correlation 

between variables, does not mean there is influence or causality. A positive correlation means that low foreign 

language anxiety is related to motivation and learning interactions ideal, while a negative correlation means 

that foreign language anxiety is related to motivation and learning interactions less than ideal. All research 

samples will be given later questionnaire (questionnaire). Researchers are looking for data related to foreign 

language anxiety, and finally the two of them will be tested for their relationship with product moment 

correlation. The participants of this study are 34 eight grade students of SMPN 3 Cikulur. 

 

3. RESULTS AND DISCUSSION 

Testing this hypothesis uses the person product moment correlation test with two criteria. First, if the 

significance value is < 0.05, it is correlated and if the significance value is > 0.05 then it is not correlated. The 

hypothesis put forward is that there is a negative correlation between motivation and foreign language anxiety 

the result is shown in following table. 

 

Correlations 

 MOTIVATION FLA 

MOTIVATION Pearson Correlation 1 -.365* 

Sig. (2-tailed)    .034 

 N 34 34 

FLA Pearson Correlation -.365*  

Sig. (2-tailed) .034  

N 34 34 

*. Correlation is significant at the 0.05 level (2-tailed) 

   Table 3.1 The correlation result 

Based on the table 3.1. The person product moment correlation test between motivation and foreign 

language anxiety is known that the significance value is 0.034< 0.05. It can be concluded that there is a 

significance correlation between the two variables, H1 received and H0 is rejected. The person correlation is -

0.365 it means that the magnitude of the correlation coefficient (Sugiyono, 2011). Arikunto (2002, p.245) states 

“in range 0.21- 0.40 is at a low level”. It means that the level of student motivation is low correlated with their 

foreign language anxiety. So, it can be concluded that there is a low negative correlation between students’ 

motivation and their foreign language anxiety at the eighth grade of SMPN 3 Cikulur of academic year 

2022/2023. 
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The results of research data analysis, there is low negative correlation between motivation and 

foreign language anxiety of grade 8 students of SMPN 3 Cikulur. The negative correlation between foreign 

language learning motivation and foreign language anxiety means that there is an inverse relationship 

between the two variables, as one increases, the other decreases. The results of this study are contradicted 

to the results of research conducted by Almurshed & Aljuaythin (2019). Ther research finding is in positive 

correlation between motivation and FLA but even though motivation cannot reduce anxiety it can control 

foreign language anxiety and help anxious learners in their determination to learn English. The results of 

this study also have supported the results of previous studies conducted by (Basco & Han, 2016) and (Cetlin 

& Bolukbasi Macit, 2022). which concludes that there is a negative correlation significant between 

motivation and foreign language anxiety. 

In measuring foreign language anxiety, it was found that participants experienced nerveous and 

confused when speaking in language class so that’s why in test anxiety the students experienced high anxiety 

because “they were thinking other students will laugh at them when they speak foreign language”. This is 

due to the fact that the language classroom appears to be conducive to language anxiety because students 

may be placed in situations where they are required to produce work in language they have not yet mastered, 

speak aloud in that language, and face criticism from their teachers or peers (Zong et al., 2019). The highly 

anxious learners in the present study selected agree and strongly agree on Item 15 “I'm learning English 

because I enjoy hearing English spoken”, but in items number 1 for indicator amotivation more students 

also did not know why they study English. so that’s why in this study the correlation of motivation and FLA 

is negative correlation. 

Anxiety is a factor that negatively affects academic performance (Burns, 2004, p.120). It can be 

thought that when academic performance is affected, motivation will also be negatively affected. Liu and 

Cheng (2014, p.289) stated that anxious individuals tend to have lower levels of motivation and negative 

feelings towards foreign language learning. If students' negative feelings such as anxiety towards foreign 

language increase due to different reasons, it is inevitable that their desire for language learning will 

decrease. 

 

 

4. CONCLUSION 

There is a negative correlation between students’ motivation and their foreign language anxiety in 

eight grade SMPN 3 Cikulur academic year 2022/2023. This is in indicated by the magnitude of the 

correlation coefficient between the variable motivation and foreign language anxiety -.365 and significance 

0,034< 0,05. So, it can be concluded there is negative correlation between the two variables. Based on the 

result of research and discussion is done, it can be concluded that the variables have low negative correlation 

and can be stated that the higher student's motivation, the lower the foreign language anxiety, likewise 

conversely the lower the motivation, the higher foreign language anxiety. The limitation of this study is the 

researcher only used questionnaire for collecting data for the further research could add more instrument 

such as interview and other suggestion future research could use other data analysis for calculating the data 

to get more accurate result.  
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